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Aim of the Forum

We will focus on the knowledge and skills that PhD 

students need to learn and develop in order to 

function as competent instructors in a college or 

university setting.



Learner Objectives…

Â Participants will be able to identify fundamental 

competencies for college and university teachers. 
Ç Today, we will identify what competencies are important for being an 

effective instructor.

Â Participants will be able to identify specific skill areas 

that are important for successful instruction.
Ç Tomorrow, in repeated sessions, we will collaboratively consider how

these competencies can be acquired by soon-to-be teachers.

Â On Saturday morning, Eric Boyce will discuss óBest 

practices in evaluating teaching.ò



A early teaching moment…



Being an expert was traditionally assumed to be 

sufficient for effective teaching…

ÂAcquire knowledge & skills of base discipline.
Ç Professors needed to have content expertise

Ç Have fundamentally sound research techniques

Ç Have strategies for keeping up-to-date



However, simply being an expert is not 

enough…

Â Teaching extends beyond content expertise

Â Teaching requires competence in several areas
Ç Must be able to design and deliver experiences that result in learning

Ç Must be able to demonstrate that learning has occurred

Â Indeed, teaching is a meta-profession



Engrossed in lecture preparation…



But, specifically what competencies are 

essential for effective teaching?

Â How would one go about answering this question?

Â One logical approach might involve asking 

pedagogical authorities.
Ç Ask a panel of experts to provide a set of competencies.

Ç Have experts individually rate the importance of these competencies.

Ç Average the ratings and re-poll the experts (provide standard deviation)

Ç Rank the new ratings and look for patterns in the data.



Low and behold, 6 areas of teaching 

competence have been identified:

Â Scholastic skills

Â Planning skills

Â Management skills

Â Communication skills

Â Evaluation & Feedback skills

Â Interpersonal skills

From Simpson & Smith (1993), Innovative Higher Education



Skills overlap…
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…Bloom’s Hierarchy of Learning?



Scholastic Skills

Â The PhD student must have mastery of the subject 

matter ïthis is the fundamental competency

Â Show relationship between course and broader 

curriculum

Â Demonstrate relationship between education and 

career opportunities

Â Motivate learning by showing relevance to studentsô 

immediate and long-term goals



Planning Skills

Â Choose appropriate material for course
Ç Consider studentsô backgrounds and interests

Â Use teaching methods that match objectives
Ç Vary methods to maintain interest

Â Presentation suitably sequenced and paced

Â Encourage collaborative interactions



Management Skills

Â The student must learn how to manage the course that 

includes all aspects of planning, materials 

development and distribution, grading, developing 

skills to deal with students (and different 

personalities) and student problems and establishing a 

conducive learning environment.



At Socrates’ U. the student-teacher ratio is 10:1



Management Skills: Course Planning

Â Course Planning skills would include:
Ç Having the ability to create a viable course syllabus (e.g., time 

management across the semester) 

Ç Being able to develop appropriate readings and exercises and 

measurable objectives for each content area

Ç Having a clear grading policy and understanding what constitutes ñfair 

gradingò at the level the course is taught (see Evaluation Skills later)

Ç Being able to clearly elucidate student responsibilities in the course 

(e.g., in terms of attendance, exercises, quizzes, exams, etc.)

Ç Knowing what computer tools the student will need in the course and 

provide directions on how to use/install them (e.g., phonetic fonts)



Management Skills: Information Presentation

Â Have ability to develop lectures, teaching style and 

materials (e.g., PowerPoint presentations) that are 
Ç matched appropriately to the level of the student (know expectations of 

students, they are different at UG and GRAD levels)

Ç coherent, structured and understandable (with no errors)

Ç are presented in a logical sequence (with major points summarized)

Ç use good (and easy to follow) examples to make points

Ç include diverse activities on a given topic (avoiding a ñcookbook 

approachò)

Ç present with confidence, utilizing class time effectively and efficiently

Ç culturally sensitive (including racial-ethnic, gender, regional, sexual ID, 

disability, linguistic and generational sensitivity)



Management Skills: Information Presentation

Â After identification of course materials, the student 

should know how to make them easily available
Ç Order books, audio materials, etc., provide information on book orders 

early (preferably before start of course)

Ç Learn to use appropriate online teaching tools to provide readings, 

Internet sites, handouts, etc.



Management Skills: Dealing with Students

Â Have ability to deal effectively with students (both 

exemplary students and problem students) and must
Ç Know how to handle questions in class (and provide explantions)

Ç Must be able to take and maintain control of class (establish authority)

Ç Not aim lectures at only the best (or only the worst) students

Ç Develop strategies for dealing with a variety of disruptive behaviors 

(e.g., talking, cell phone use, texting/emailing in class, behaviors that 

truly violate student code of conduct)

Ç Be able to recognize and report academic misconduct

Ç Have strategies for dealing with both excused (illness) and unexcused 

absence

Ç Develop support network among respected, experienced colleagues



Management Skills: Record Keeping

Â Develop ability to handle student records including
Ç Grading fairly (keeping good records) and knowing how to submit 

grades

Ç Dealing with enrollment issues (drop/add)

Ç Understanding FERPA (and HIPAA) regulations and University Rules



Communication Skills

Â Communication skills that must be learned include:
Ç Effective oral and written communicationðimportant for all doctoral 

students, but particularly important for non-native English speakers

Ç Use of technology:  to create presentations (e.g., PowerPoint), to utilize 

online instructional tools (Carmen, Blackboard), to create class demos 

(e.g., spectrograms, dB calculations, audio & video clips)

Ç Ability to encourage student involvement in the course (e.g., creation of 

class projects such as website design involving student collaboration)

Ç Understanding that the instructor should be available to meet with 

students outside of class

Ç Realization that becoming a new faculty member means that her peers 

are now other faculty members and not the programôs PhD students (a 

very important change in frame of reference)

Ç Cultural sensitivity (again)



Evaluation and Feedback Skills

Â The PhD student must develop a variety of skills 

involving student evaluation and provision of 

feedback,  in particular she must be able to:
Ç Provide a variety of assessment opportunities (e.g., using only multiple-

choice questions for a graduate course is not recommended)

Ç Construct fair and valid testsð utilize examples from others and then 

determine best practices.  This improves with practice.

Ç Return graded assignments promptly and with appropriate comments

Ç Provide feedback to students in various waysðnot only on 

exams/papers, but encourage meetings for students having problems

Ç Be receptive to feedback from studentsðways to improve oneôs 

teaching can come from objectively evaluating student feedback

Ç Be culturally sensitive (important in every aspect of instruction)



Interpersonal Skills

Â Interpersonal/pragmatic skills will clearly vary from 

individual to individual, but these are recommended:
Ç Motivate through enthusiasmðperceived to enjoy the material, the 

discipline, etc. -- channel positivity

Ç Encourage and respect diverse opinionsðnote this means one does not 

encourage different views in a class discussion only to ñcrush themò

Ç Deal with issues immediatelyðvery important, the new instructor needs 

to know that leaving issues to ñsimmerò only exacerbate the problem

Ç Coordinate with Graduate Teaching Assistantðinstructor should 

determine the responsibilities of her GTA, clearly outline duties and 

expectations, and expect some independence from them as well (as 

dealing with the GTA is also a teaching experience)



Evaluating Teaching

Â In every university and college, faculty members are 

evaluated. The new instructor should understand and 

expect:
Ç Student Evaluations of  Teaching (SEIs)ðthese usually provide a 

numerical rating, but these can be very much affected by the difficulty 

of the course and the Dr. Fox effect; new faculty members should seek 

counsel in terms of what these mean to his/her tenure decisions; where 

possible the instructor should also request that anonymous written 

student comments be solicited, they provide more than numbers

Ç Peer evaluation of teachingðthis is usually automatically done by the 

Department, but a new faculty member should get written feedback 

from other faculty members in her field regarding teaching performance 

(including reviews of course materials and in-class visits); exploit the 

knowledge of experienced instructors



Evaluating Teaching (cont.)

Ç When available, the doctoral students (preferably earlier rather than later 

in their program) should take courses/seminars on pedagogy; these are 

often available or advertised through the Graduate School or Student 

Services.  Administrators (e.g., Department Chairs) should be 

enthusiastic and supportive when talking to their students about this as 

the student may view this negatively rather than as an opportunity

Ç New faculty should consult with expert educatorsénot only those in 

their own department, also with experts in places like a Center for 

Teaching Effectiveness (or its equivalent)

Ç Create of a ñTeaching Portfolio,ò which is a comprehensive collection 

of a instructorôs teaching accomplishments supported by relevant data 

that is analyzed by the instructor to show the thinking process behind 

the artifacts (teaching as a scholarly activity).  For a description, go to: 

http://www.utexas.edu/academic/cte/teachfolio.html



How can we successfully develop these 

teaching competencies in our PhD students?

Â There will be two sessions tomorrow (at 8:30 and 

9:45 a.m.) in the Academic and Clinical Exchanges 

that are devoted to this question.  Please come and 

provide your input regarding what works (best 

practices) and what doesnôt work, personal and/or 

institutional challenges that we face in developing 

teaching competencies in these students and how we 

might overcome them.



Thanks!


