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For graduate programs in speech-language pathology, April 15, the national deadline for
acceptance of offers, marks a shift in focus from student recruitment to retention. While a
program’s waitlist may remain active until the first day of their classes in the graduate
program, the composition of the Class of 2027 is now largely known. Efforts may now turn to
minimizing “melt,” which is when accepted students withdraw their plan to enroll in the
program. A successful retention plan will both minimize melt and offer a first step to
supporting enroliment through program completion.

Several strategies can be used to support enroliment and retention. One approach is to
foster accepted students’ sense of belonging and engagement, whether they are new to the
university or transitioning from an undergraduate to a graduate program at the same
institution. To support belonging, faculty may craft personalized welcome emails, a strategy
purported to improve motivation and attitudes in coursework (Legg & Wilson, 2009). Follow-
up outreach, such as phone calls and email correspondence, may support continued,
regular connections with students. Students may be assigned a faculty advisor after
acceptance who will serve as their consistent primary point of contact, and help to establish
relationships with the program, transforming an acceptance into a connection (Roos &
Schreck, 2021). Early and frequent touchpoints may be important for enroliment, and later
retention in the graduate program. Faculty advisors play an important role in helping
students complete their programs and succeed in the profession (Garcia, Fong, Harper, &
Littlefield, 2025). Their mentoring can support student success by fostering a sense of
belonging and connection to the program and the university (Wong et al., 2024).

Another strategy to minimize melt is to offer varied opportunities for engagement, which in
combination with positive, consistent communication (e.g., via phone, email, social media or
on learning management systems), strengthens student engagement and motivation and, in
turn, increases the student’s retention (Phan, 2026). For example, engagement may be
supported through in-person or virtual group program information meetings (e.g. meet and
greets, orientation) during which program-specific logistics and expectations are shared
(e.g., class schedules). Engagement can be fostered through the department’s social media
platforms so incoming students can learn about the department's culture and environment,
as well as the activities students are involved in (e.g., “A day in the life of...”). Programs can
support students by providing clear timelines for pre-matriculation requirements, offering
meetings with infographics and videos, and sending emails to help ensure timely task
completion. Providing information about financial resources, such as student employment
opportunities, grants, and loans, may be welcome, given that a primary challenge in
recruitment is students' need for financial support. Beyond providing information through
email exchanges and meetings, engagement events offer students opportunities to connect
with one another, fostering a stronger sense of belonging.

Peer interactions with current graduate students and alumni through panels and
individualized outreach may provide incoming students with an additional layer of support
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and connection within the department. A program may choose to support these student
interactions through well-designed peer mentorship programs. Peer mentorship reduces
stress among graduate students in speech-language pathology, for example, by pairing
incoming students with second-year graduate student mentors who can provide guidance
and support before classes begin (Greene, 2021). Mentorship provides valuable
opportunities for students to network and collaborate which leads to increased student
retention; however, there is limited information about how mentorship programs are
implemented in healthcare programs (Germeroth, Murray, McMullen-Roach & Boshoff,
2024).

By supporting students intentionally during the transition from acceptance to matriculation,
speech-language pathology programs can not only secure their incoming class but also take
the first critical step in preparing future speech-language pathologists for success in the
field.

References

Garcia, A. J., Fong, C. J., Harper, K. L., & Littlefield, T. D. (2025). Is Academic Advising a
Game-Changer for Student Belonging? A Mixed Methods Study on Community College
Athletes of Color. New Directions for Higher Education, 2025(209), 57-

66. https://doi.org/10.1002/he.20525.

Germeroth, D., Murray, C. M., McMullen-Roach, S., & Boshoff, K. (2024). A scoping review
of mentorship in allied health: Attributes, programs and outcomes. Australian Occupational
Therapy Journal, 71(1), 149-174. https://doi.org/10.1111/1440-1630.12903.

Greene, S. M. (2021). Effects of a Peer-Mentoring Program on Speech-Language Pathology
Graduate Student Stress. Perspectives of the ASHA Special Interest Groups, 6(4), 855-866.
https://doi.org/23814764000300140072.

Legg, A. M., & Wilson, J. H. (2009). E-Mail from Professor Enhances Student Motivation
and Attitudes. Teaching of Psychology, 36(3), 205-211.
https://doi.org/10.1080/00986280902960034.

Phan, T. A. (2026). The Role of Positive Communication in Enhancing Educational
Outcomes. Business and Professional Communication Quarterly, 89(1), 41-54.
https://doi.org/10.1177/23294906251345789.

Roos, B. H., & Schreck, J. S. (2021). The role of faculty advising, mentoring, and
gatekeeping as social support for undergraduate communication sciences and disorders
students. Perspectives of the ASHA Special Interest Groups, 6(4), 818-830.
https://doi.org/10.1044/2021 PERSP-21-00007.

Wong, J. M. P. (2024). Underrepresented Student Experiences Applying to Speech-
Language Pathology Graduate Programs: Challenges and Capital. Teaching and Learning
in Communication Sciences & Disorders, 8(3), 11. https://doi.org/10.61403/2689-6443.1331.

I e
CONNECT + INSPIRE + PROMOTE | www.capcsd.org | © 2026 CAPCSD


https://doi.org/10.1002/he.20525
https://doi.org/10.1111/1440-1630.12903
https://doi.org/23814764000300140072
https://doi.org/10.1080/00986280902960034
https://doi.org/10.1177/23294906251345789
https://doi.org/10.1044/2021_PERSP-21-00007
https://doi.org/10.1044/2021_PERSP-21-00007

