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This poster describes the implementation of 
portfolios as a capstone project for master’s 
students in speech-language pathology (SLP) at 
a regional comprehensive university. Students 
are required to develop a portfolio that 
demonstrates entry-level competence across 
the scope of practice in SLP. Students collect 
artifacts from coursework and clinical 
placements that represent seminal learning 
experiences in each of ASHA’s Big 9 areas. They 
then write essays in which they reflect on their 
growth and competence in each area. 
Procedures for supporting students’ 
development of portfolios and evaluating the 
capstone project are described.

Abstract

Master's students in speech-language 
pathology (SLP) at Western Carolina University 
(WCU) are required to develop a portfolio that 
demonstrates entry-level competence across 
the scope of practice in SLP. This portfolio 
serves as a capstone in which students reflect 
on and continue to develop the knowledge and 
skills they have gained throughout their 
program.

Portfolios/eportfolios (we use the terms 
interchangeably) are recognized as a high-
impact practice (HIP) by the American 
Association of Colleges and Universities (Kuh, 

2008). Portfolios have been described as a 
“meta” (Watson, Kuh, Rhodes, Light, & Chen, 

2016) and “unifying” (Hubert, Pickavance,& 

Hyberger, 2015) HIP, in that portfolios 
incorporate and integrate other HIPs, such as 
writing-intensive courses, community-based 
learning, internships, and capstone 
experiences.

Portfolios are widely used in allied health 
and related educational programs. Nursing and 
medical programs were the first to utilize 
portfolios in their curricula and have served as 
a model for other allied health programs 
(Byrne, Schroter, Carter & Mower, 1994; Gallager, 
2001; Grugel, Miller, & Smith, 2011; Jensen & 

Saylor, 1994; Tochel et al., 2009). Programs in 
pharmacy (Lee, Kinsella, Oliver, Von Konsky, & 

Parsons, 2010), athletic training (Hannam, 1995), 

physical therapy (Barlow, Hanks & Tate, 2018), 

social work (Matthews, Simpson, Saunders, Hunt 

& Becken, 2016), occupational therapy (Vachon 

et al., 2016), nutrition (Anderson, Connolly, & 

Sadovnikova, 2017), health education (Thompson 

& Bybee, 2004), special education (Conderman, 

2003), and SLP (Strampel & Lewis, 2016) have 
incorporated portfolios into program 
requirements. Portfolios are successful in 
assessing both student development and 
competence (Byrne et al., 1994; Jensen & Saylor, 
1994; Plaza, Draugalis, Slack, Skrepneck, & Sauer, 
2007).

Introduction

In their final semester, students are enrolled in a Capstone course. To prepare for the portfolio project, students reviewed each of the Big 9 areas, engaged in reflection 
activities, and completed peer reviews of portfolio entries. To facilitate review of the Big 9 areas, student teams were randomly assigned one of the Big 9 areas. Each team 
presented a review of their area and identified key additional review resources for their classmates. The instructor adapted and implemented a variety of activities to facilitate 
students' reflection on their knowledge, skills, and growth in each Big 9 area. Activities included Five Rs for Reflection: Recall, Recapture, Relate, Rationalize, Redirect (Bain et al., 

2002); concept mapping; and reflective interviewing. Students completed peer reviews of portfolio entries, using guidelines designed by Hirsh (2011) and Cengage (2016). 

Capstone Course

Outside of class time, students created their portfolios. Portfolios contained artifacts and reflection essays that were organized according to ASHA’s Big 9 areas. 
One to two artifacts were expected in each of the Big 9 areas and students were encouraged to include both clinical and classroom examples. Artifacts included 
course projects and papers as well as clinical documents such as lesson plans, deidentified evaluation reports, and photographs of environmental modifications or 
treatment activities designed and implemented by the student. Included below are a sampling of artifacts and pertinent selections from reflections that represent 
portfolios of our students. 

WCU’s Implementation of Portfolios

Receptive and Expressive Language

“[This] artifact is a sample of one of the lesson plans I created for 

Literacy Camp. Literacy Camp taught me valuable skills including 

time management, organization and how to design a single lesson 

plan for a group of four students with individual needs.” – Mel Sala

Cognitive Aspects of Communication

“My group collaborated with Memorycare, a non-

profit organization made up of physicians, nurses, 

social workers and volunteers whose goal is to 

help individuals with dementia live at home as 

long as possible. [They] requested that we create 

an educational video for staff, volunteers, and 

caregivers to inform them about the role an SLP 

can have in the care of an individual with 

dementia.” – Joy Duggan

Social Aspects of  Communication

“I conducted a research study focused on studying the effects of 

implementing the PEERS® program on young adults with intellectual 

and developmental disabilities… In November 2019, I present my 

research… in a technical clinical session at the American Speech-

Language Hearing Association Convention.” – Kaylee Himes

Hearing

“I partnered with another graduate student to provide 

information referring to hearing loss in the infant and 

toddler populations. Included in the handout is 

information regarding the cause of hearings loss (e.g. 

congenital or acquired), as well as possible hearing 

hazards for children (e.g., loud toys). This handout was 

posted in a pediatric private practice in addition to being 

distributed to parents of children who may be at risk for 

hearing loss or failed a hearing screening.” – Kaylee 

Himes

Voice and Resonance

“Although I had opportunities to treat voice patients in 

multiple clinical settings, it was in the classroom that I 

learned assessment and treatment processes for 

voice disorders most in depth. In my Voice Disorders 

class, I developed a comprehensive assessment and 

treatment protocol for a hypothetical patient.” –

Hannah Peerless

Augmentative & Alternative Communication 

Modalities

“My low-technology AAC device was designed to 

address a specific IEP goal. It acts as series of miniature 

AAC boards that accompany a book called If You Give a 

Cat a Cupcake… My client was excited to be able to 

participate and receive positive feedback after answering 

most questions correctly. Through this experience, I 

learned how to customize an AAC device to fit a client’s 

specific needs/goals.” – Mel Sala

Evaluation of Capstone Project
The Capstone project was evaluated through two processes. 

First, the portfolios were reviewed by the Capstone course 
instructor using a rubric designed by the WCU SLP faculty. Students 
who failed to receive passing rubric ratings in any Big 9 area were 
required to revise the sections for additional review by the 
instructor. Students also completed group oral exams with the 
instructor who questioned students about the Big 9 areas and 
selected experiences presented in their portfolios. The evaluative 
process allows for a final evaluation of students’ problem-solving, 
writing, and oral presentation skills.

Conclusion
Portfolios are a unifying HIP that combine writing, reflection, 

and integration of knowledge obtained from coursework and 

community-based clinical experiences, into a single capstone 

project. They have been successfully implemented at WCU. 

An additional benefit to students is a product that can be 

used when the course is completed. Students have reported 

that portfolios were useful during job interviews.

Future implementation of portfolios at WCU includes the 

optional creation of electronic portfolios using Class Notebooks 

in Microsoft Teams. This increases flexibility for students and 

faculty, which is particularly important during COVID-19. It also 

allows students to more easily transfer content to a personal 

website, which can be linked or uploaded to emails, job search 

sites, and social network platforms.
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Big 9 Competency Area Seminal

Experience

Evaluation

1. Speech Sound Production 1st rating . 2nd rating .

2. Fluency & Fluency Disorders 1st rating . 2nd rating .

3. Voice & Resonance 1st rating . 2nd rating .

4.  Receptive/Expressive Lang. 1st rating . 2nd rating .

5. Hearing 1st rating . 2nd rating .

6. Swallowing/Feeding 1st rating . 2nd rating .

7. Cognitive Aspects of Communication 1st rating . 2nd rating .

8. Social Aspects of Comm 1st rating . 2nd rating .

9. Augmentative & Alternative Comm 

Modalities

1st rating . 2nd rating .

The exiting student will list the 

experience and provide a 

reference portfolio page.

Rating Descriptors

1 = Does not meet entry level practice 

expectations

2 = Meets expectations

3 = Exceeds expectations
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